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Using the National Curriculum as the foundation for learning, we have developed our school curriculum to provide children with the essential 
knowledge and skills they will need in order to thrive and become successful citizens. Our curriculum is systematically planned and structured with 
progression in mind, being organised in such a way that prior learning is used as a baseline upon which to develop new learning, with plenty of 
opportunities to revisit and reapply content through the teaching and learning cycle in order that children are able to move knowledge form their 
working memory to their long-term memory. Throughout each year of school, starting in Reception, clear end points are mapped for children to work 
towards to enable accurate assessment of their progression within learning, and to provide opportunities for early intervention where this is required. 

We focus our curriculum around the rights of all, adopting a personalised approach to meet the needs of all pupils. Our curriculum intent and vision 
remain the same for all pupils, however its implemented is adapted for children who require this. Inclusivity, equity of education and equality underpin 
our vision, and high expectations are held for every child, regardless of need. 

We place great emphasis upon a love of reading, understanding that enjoying this key skill is paramount to unlocking a child’s full potential and 
imagination whilst accessing our curriculum. This begins in the first days of Reception, and continues throughout all year groups. We draw upon 
research and evidence-based pedagogy through our Power Maths scheme to deliver mathematics, and Pathways to Literacy in delivering literacy. 
Throughout our wider curriculum, our teachers deliver bespoke and planned units of work. These lessons follow a consistent structure throughout 
school, where prior knowledge is revisited before new concepts are introduced through active learning techniques which are grappled with individually 
and in groups. This new content is reinforced through high quality teaching before being recorded and assessed independently.  Our curriculum 
comprises maths, English, science, geography, history, art & design and Design & technology, PE, Music, RE, MFL, Computing and PSHE / RSE. 

We aspire for children to discover and nurture academic passions which will last a life time; applying the knowledge, skills and understanding taught 
within their education at Boughton Heath to succeed in doing this. 

 

 



1. Curriculum aims and intent: 
The curriculum at Boughton Heath Academy aims to: 

• give pupils the skills and qualities they need to make the world a better place, 

• give pupils broad and balanced learning opportunities which challenge them to fulfil aspirational targets, 
make great academic progress and become emotionally resilient, 

• use tangible and creative activities to teach and display learning in ways that are both memorable for 
learners but also constant opportunities to show personal expression, creativity and flair, 

• empower children with the fundamentals of caring for one another and the planet, supporting their 
spiritual, moral, social and cultural development with equality at the heart of all they do, 

• ensure equal access to learning for all pupils, with high expectations and appropriate levels of challenge 
support in place placed for all learners,  

• develop learners into socially and morally aware individuals who understand the role and value in 
community and how this can be translated into a wider and global context, 

• empower learners with a lifelong love of learning, a desire to understand the world around them and to 
make the world a better place for them and everyone else, 

• mirror our ethos of creating young people who are ready, respectful and safe, and mirror the ambitions 
of our ethos of showing respect, honesty, determination, independence, kindness and responsibility. 

 

In addition to the intent statements above, the intent of the Boughton Heath curriculum supports our aims and 
covers three main areas: the construction of our curriculum, the curriculum’s ambition and the concepts through 

which this construction and ambition are delivered. Each subject has a detailed intent statement at the start of 
their curriculum overview document, see the appendices for copies of these for each subject area, which is 
bespoke to the teaching and learning of that subject throughout school.  

 
2. Legislation and guidance: 

This policy reflects the requirements for academies to provide a broad and balanced curriculum as per the 
Academies Act 2010, and the majority of the National Curriculum programmes of study which we have chosen 
to follow. 

It also reflects requirements for inclusion and equality as set out in the Special Educational Needs and Disability 
Code of Practice 2014 and Equality Act 2010, and refers to curriculum-related expectations of governing boards 

set out in the Department for Education’s Governance Handbook. 
This policy complies with our funding agreement and articles of association. 
In addition, this policy acknowledges the requirements for promoting the learning and development of children 

set out in the Early Years Foundation Stage (EYFS) statutory framework. 
 
3. Roles and responsibilities 

3.1 The Local Governing Board 
The governing board will monitor the effectiveness of this policy and hold the Principal to account for its 

implementation. 
The governing board will also ensure that: 

• A robust framework is in place for setting curriculum priorities and aspirational targets, 

• The school is complying with its funding agreement and teaching a "broad and balanced curriculum" 
which includes English, maths, and science, and enough teaching time is provided for pupils to cover the 
requirements of the funding agreement, 

• Proper provision is made for pupils with different abilities and needs, including children with special 
educational needs (SEN) 

• The school implements the relevant statutory assessment arrangements 

• It participates actively within a strategic capacity in decision-making about the breadth and balance of 
the curriculum 

 

3.2 The Principal and Senior Leadership Team 
The Principal and Senior Leadership Team are responsible for ensuring that this policy is adhered to, and that: 
 

• All required elements of the curriculum, and those subjects which the school chooses to offer, have aims 
and objectives which reflect the aims of the school and indicate how the needs of individual pupils will 

be met, 

• The amount of time provided for teaching the required elements of the curriculum is adequate, 
• The school’s procedures for assessment meet all legal requirements 

• Proper provision is in place for pupils with different abilities and needs, including children with SEN 



 
 

 
3.3 Staff members 

Staff members at Boughton Heath Academy are responsible for: 

• Ensuring they follow this policy and implement the curriculum as has been agreed within Boughton Heath 
Academy to the best of their ability and with the progression of all learners in mind, 

• Planning and delivering activities that offer tangible experiences of learning in a deep and real world 
scenario based way, 

• Use established assessment for learning opportunities throughout the learning cycle to tailor education 
to learner’s needs; offering appropriate levels of challenge and support, 

• Use agreed National and school assessment methods to analyse and report the progress and attainment 
of learners, 

• Managing and maintaining a detailed overview and progress plan of their agreed subject through subject 
leadership responsibility, compiling evidence of this through ongoing completion of the subject leadership 
document. 

 
3.4 SENDCO 
The SENCO is responsible for:   

• Collaborating with the Principal and teachers to ensure the curriculum is accessible to all.  

• Ensuring teaching materials do not discriminate against anyone in line with the Equality Act 2010.  

• Carrying out SEND assessments where necessary and ensuring pupils receive the additional help they 
need. 

• Liaising with external agencies where necessary to ensure pupils who require additional support receive 
it.   

3.5 Subject leaders 

Providing strategic leadership and direction to their team. 

• Supporting and offering advice to colleagues on issues relating to the subject or curriculum area. 

• Monitoring pupil progress within the department and reporting on this to the Principal. 

• Providing efficient resource management for their department. 
• Ensuring the curriculum is inclusive and accessible to all.  

• Ensuring there are specialist resources and equipment available for pupils in need so that everyone can 
have full access to the curriculum. 

 

4. Organisation of the curriculum and planning 
4.1 Our curriculum approach: core curriculum and foundation curriculum 

The curriculum at Boughton Heath Academy can be split into 2 distinct categories – core and foundation (plus 
certain elements which are taught discretely throughout the year) - as seen below: 
 

Core subjects Foundation subjects 

Mathematics 
English 

- Reading 
- Writing 

Science 

Art 
Computing 

Design and Technology 
Geography 

History 
Modern and Foreign Languages: French (KS2 only) 
Music 

Physical Education 
Religious Education 
 

Continually taught throughout the year: 
Personal, Social, Health and Community Education 
Relationships and Sex Education 

E-Safety 

 
 



 
 

The core curriculum subjects are planned and taught as follows: 

Subject  

Mathematics From Reception to Year 6 children follow the Power Maths scheme of work which is a 
whole class mastery programme built around a child-centred lesson design that models 

and embeds a growth mind-set approach to maths. It is DfE recommended scheme which 
is aligned with the White Rose Maths progressions and schemes of learning.  

Reception and Key Stage One also follow the Mastering Number programme which aims 
to secure firm foundations in the development of good number sense for all children.  
Year Three follows a times table programme to ensure children have a secure 

understanding of multiplication and division and its applications.  Year 4 and 5 follow 
Mastering Number Key Stage 2 which develops fluency in multiplication and division facts, 

and a confidence and flexibility with number that exemplifies good number sense. 

English 

- Reading  
- Writing 

From Reception through to Year 6 pupils follow the Literacy Company Pathways to 

Write units. Our chosen phonics scheme is Floppy’s Phonics and children from Reception 
to Year 2 follow this programme daily.  For reading, we adopt a guided approach using 

book bands from Reception to Year 3 and this moves to a whole class approach from 
Year 4 to Year 6 following the Pathways to Read scheme.  Teachers bespoke the 
schemes of learning to match the needs of their individual classes, and they are written 

to meet the requirements of the Early Years Foundation Stage, Key Stage One and Key 
Stage Two programmes of study for English in both reading and writing. The schemes 

complement one another, meaning whether children are focusing on reading or writing, 
they will still have opportunities to consolidate, embed and further their understanding 
of the opposing subject within sessions.   

Science Teachers plan Science for their class following the White Rose scheme which aligns to 

the National Curriculum programmes of study for each year group within Key Stage One 
and Key Stage Two. They place a keen emphasis on the overarching principles of 
primary science: scientific knowledge and conceptual understanding,  

 

At Boughton Heath Academy, we have a fully inclusive curriculum that is designed around various 
books, themes and topics - making meaningful links between subjects where possible.   To understand 
something means having well-connected, well-organised knowledge.  We want children to apply what they know 

and can do in a conceptual way, making them more likely to retain knowledge and skills.  Each subject is planned 
so that it links with prior learning and concepts children have already experienced. Essential knowledge and 
skills are identified for all children to master in each subject, and this is quizzed regularly, using key questions 

to expose existing understanding.  

As with Maths, English and Science, we follow the National Curriculum programmes of study as the basis of our 

foundation subject curriculum, and as such we assess children’s knowledge and understanding against the 

objectives set for their year group / key stage for each curriculum subject. An overview of how our curriculum 

is sequenced for Years 1 – 6 is shown below. Teachers planning will detail what content is to be covered in 

order to meet the NC objectives for each subject through the lessons they teach and the activities they 

undertake; and teachers should use this feedback to record their observations of their assessments of this. 

Foundation subjects are taught at different points throughout the year depending on the content that is being 

studied. At times, content is synchronised so it coincides with content and texts being covered in English, 

however this is only where meaningful links are present and where this is not the case, subjects are taught 

discretely.  

Topics are taught half termly as opposed to termly and will have either history or geography at their core. This 

means they are taught in periods of 6 – 7 weeks and will take a focus of one of the aforementioned subjects. 

Teaching content half termly means subjects are revisited again within the year, providing opportunities to 



 
 

consolidate, extend and deepen learning and for teachers to accurately assess how their children are progressing 

within subjects. 

An overview of the driver subjects for each half term within each class can be seen below, alongside what is 

taught within each subject in each year group also. 

 

 

 

 

 



 
 

 

 

Figure 1: Breakdown of foundation subject coverage 

For each year group, teachers have produced a year group overview which details what will be covered during 

which half term for each class. In addition to this, half term unit of work is detailed on a narrative plan and 

sequence of learning document which highlights exactly what will be covered and assessed during that half term 

for the subjects being covered and taught. All of these documents are available to view on the school website 

curriculum page located here. 

As mentioned earlier in this document, the aim and ambition of our curriculum is to facilitate learning through 

tangible learning experiences where children are given the opportunity to study topics in great depth and detail, 

https://www.boughtonheath.cheshire.sch.uk/page/curriculum/122168


 
 

through real life scenarios and practical activities. This is with the overall aim of making the world a better place. 

Wherever possible, teachers link the teaching of foundation subjects together in order facilitate learning links 

within the learner and make the teaching and learning process all that more meaningful and of high quality. To 

facilitate this, essential substantive and disciplinary knowledge has been planned progressively throughout year 

groups and subsequently throughout the school.    

Narrative plans: Endpoints and way points 

Teachers sequence units of work using narrative plans. These plans map out the course of the unit of work and 

detail what endpoints the children will be working towards achieving. Teachers plan in opportunities of teaching 

and learning through the form of ‘way points’. These way points are planned in to form key parts of the children’s 

narrative of learning within a particular unit and build to an overall end point 

Teachers use narrative plans to sequence learning and understanding effectively. This means that each way 

point will develop upon the one that has gone before with a view to taking a closer step towards an end point.  

Teachers clearly articulate the knowledge and skills required for each waypoint throughout the lesson and build 

in opportunities for revisiting through subsequent lessons.  

An example of this can be seen below:  

 



 
 

 

4.2 Adapting the curriculum to suit learners’ needs 

The aim and ambition of Boughton Heath Academy’s curriculum is to ensure equal access to learning for all 

pupils, with high expectations and appropriate levels of challenge support in place placed for all learners. We 

are fully aware there are pupils who will find learning significantly more challenging than others within our 

setting due to a range of reasons which may include: 

• less / more able pupils, 

• pupils with low prior attainment, 
• pupils from disadvantaged backgrounds, 

• pupils with special educational needs or a disability, 

• pupils with English as an additional language 
 

For this reason, we adapt the curriculum taught to meet the needs of all learners within our school and to ensure 

that appropriate levels of challenge and progress are in place and achievable for all learners on an individual 

basis. Primarily this is done through quality first teaching and through the expertise if our teaching staff in using 

the assessment and feedback of learning in order to push learning on for children. We pledge that: 

• Pupils with SEND will receive the additional support they require both academically and with their 
personal development, in line with the school’s SEND Policy.  

• Pupils with SEND will not be discriminated against in any way and they will have full access to the 
curriculum.  

• The progress of pupils with SEND will be monitored by teachers and reported to the SENCO.  

• The SENCO will work closely with teachers to help them break down any barriers pupils with SEND have 
to education.   



 
 

 

All children in Boughton Heath Academy will receive the same curriculum intent, it is through our 

implementation of this intent that we will meet children’s individual needs. Teachers will plan, scaffold, 
challenge and embed learning through activities which are adapted to meet children’s needs – we call 
this adapted implementation. This is to ensure that our curriculum can be met by all within an inclusive 

environment, mindful and responsive to children’s needs. 

We use guidance set out within the NASEN teacher handbook to assist us in adapting our 
implementation throughout different subjects. Examples of how we do this are included within each 

subject roadmap within the inclusion section, an example of which can be seen below: 

 

Where we identify other issues such as a special educational need or disability, we follow the guidance mapped 

out in our SEND Policy viewable at the school website or if viewing this document electronically by clicking here.  

4.4 Equal opportunities 

There are nine protected characteristics outlined within the Equality Act 2010, these are:  

• Age 

• Disability 
• Gender reassignment 
• Marriage and civil partnership 

• Pregnancy and maternity 
• Race 

• Religion or belief 
• Sex 
• Sexual orientation 

 
Boughton Heath Academy does not tolerate any form of bullying or discrimination against people with one or 

more of these characteristics. Any pupil or teacher found to be discriminating against any of these characteristics 

will be disciplined in line with the relevant school policies. 

https://www.boughtonheath.cheshire.sch.uk/serve_file/16296151


 
 

Our curriculum will celebrate diversity and the SLT has a responsibility to ensure that the curriculum does not 

discriminate against any of the above characteristics.  

We have due regard for the Equal Opportunities Policy at all times when planning and implementing the 

curriculum. 

4.3 The teaching of relationships, health and sexual education 

The teaching of relationships and health education takes place throughout the academic year within each year 

group within Boughton Heath Academy. Such matters are taught in age appropriate ways at various points 

throughout the academic year which may or may not align with other year groups’ timings. This is because 

wherever possible such learning should link with other curriculum teaching linked to relationships and health 

such as through science (nutrition etc.) or through RE when studying different religions.  

The teaching of sexual education takes place in each year group and follows the Jigsaw PSHE scheme which is 

a nationally recognised and accredited scheme for use within primary education settings. Parents can opt to 

remove their children from sexual education learning if they wish to. This and further information is documented 

in the RSE Policy viewable on the policy page of the school website.  

4.4 Personal development within our curriculum 

Our vision is to create endless opportunities for children to thrive. 

We aspire to create well rounded children who thrive academically and personally, in order that they are well 
equipped to move forwards to make a positive impact upon the world around them. 

We do this through a three-stage approach of: 

 

At Boughton Heath Academy, we have adopted ‘CREW’ culture whereby every member of our school community 

is crew, there are no passengers.  Our students not only excel academically but also experience significant 

character growth, reflected in the high-quality work they produce. By prioritising relevant, purposeful, and 

authentic learning opportunities, we inspire our students to strive for excellence while fostering their personal 

development. Our educational approach emphasises the cultivation of socially responsible citizens who recognise 

their potential for positive impact in the world. With a curriculum designed for lasting influence, our school 

culture revolves around the tradition of CREW, serving as both a cultural ethos and structural framework. At 



 
 

Boughton Heath Academy, CREW fosters teamwork and a sense of belonging, creating a safe, affirming, and 

supportive environment where students thrive socially, emotionally, and academically. Our CREW culture is 

centred on promoting belonging, embracing individuality, instilling an academic mindset, fostering accountability 

and recognition, facilitating challenging conversations, and embedding CREW principles into daily life. As a 'No 

Outsiders' school, we are committed to inclusive education, believing it fosters a sense of belonging and equips 

children to become exceptional citizens.  

 

‘Crew is our safe place, where we are all heard and we can all succeed together.  We become one, 

yet grow as individuals.  Crew is about growing relationships whilst building character through 

acknowledging strengths, weaknesses and achievements.’ 

Our Boughton Heath Academy Crews have all contributed in creating our HOWLs (Habits Of Work and Learning).  

These are performance character traits required of pupils to become successful.  They encompass our school 

values of respect, responsibility, honesty, kindness, determination and independence. Through CREW time each 

week we evaluate how our HOWLs have improved and where we need to focus next. 

  

 

 

 



 
 

As detailed within the Ofsted Education Inspection Framework, the personal development of learners will be 

evaluated regarding the extent to which:  

• the curriculum extends beyond the academic, technical or vocational. It provides for learners’ broader 

development, enabling them to develop and discover their interests and talents. 

With our curriculum aim of enabling pupils to make the world a better place, our curriculum well and truly 

extends beyond the academic, technical and vocational. As can be seen by the plans which precede this, the 

ways in which children are taught and learn within Boughton Heath are varied, creative and tangible real world 

experiences which provide entirely to a learner’s broader development. In addition to this we have vast amounts 

of extra activities and experiences on offer for the children including arts, music and sport. 

• the curriculum and the provider’s wider work support learners to develop their character – including 

their resilience, confidence and independence – and help them know how to keep physically and 

mentally healthy. 

In regards to keeping children physically and mentally healthy, we have numerous sports clubs and activities on 

offer throughout the curriculum and in an extra-curricular sense such as through our OPAL outdoor play scheme. 

We also have the expertise of our learning mentor who is able to offer provision to children showing any issues 

relating to mental health, a subject which is planned in to our PSHE sessions within each year group.  

• the provider prepares learners for life in modern Britain by: 

- equipping them to be responsible, respectful, active citizens who contribute positively to society 

- developing their understanding of fundamental British values 

- developing their understanding and appreciation of diversity, celebrating what we have in common and 

promoting respect for the different protected characteristics as defined in law. 

We prepare our learners for life within modern Britain through our curriculum by focusing on experience rich, 

humanity rich activities. Teachers plan tangible learning opportunities which focus on real world scenarios and 

problems to be overcome. By learning in this way children are not only being taught how to be responsible, 

respectful citizens contributing positively towards a national and international society, but also why this is of 

upmost importance. 

Our curriculum covers the children’s understanding of the fundamental British values of democracy, rule of law, 

individual liberty and mutual respect and tolerance by focusing on how these compare and contrast with other 

countries, and how this has changed over time. As opposed to teaching this discretely, we find it is far better 

for children’s understanding to weave these key areas of learning into our curriculum for the children to study 

in areas such as English, through the study of varied authors and books; and through humanities subjects where 

focused country, historical era and religion studies lend themselves to opportunities to learn about this through 

comparison and contrast in more meaningful ways. 

In line with this, the understanding and appreciation of diversity builds upon this point and is woven through 

topics within each year group through school. In addition to this, we annually hold a No Outsiders week where 

we focus our studies entirely on equality through the use of recommended story books which focus on these 

themes. The children then partake in varied collaborative and creative projects involving music, drama, the arts 

and public speaking; all centred around he protected characteristics.  

 

 



 
 

5. Monitoring reporting and assessment arrangements of our curriculum  

Effective monitoring of our curriculum ensures that learners are being regularly monitored against the progress 

and academic attainment they are achieving, and where appropriate, measures can be put in place to assist 

learners who may not be reaching their potential. It is also vital in assisting in the identification of other factors 

which may be present in a child’s life and need immediate attention, which become apparent following further 

investigation.  

‘The most important assessments that take place in any school building are seen by no one. They take place 

inside the heads of children, all day long. Children assess what they do, say, and produce, and decide what is 

good enough. These internal assessments govern how much they care, how hard they work, and how much 

they learn.’  

The PTARA approach (see figure 7 below) ensures assessment opportunities are effective throughout lessons 

to gage how pupils are achieving learning targets. Learning targets are shared and picked apart at the beginning 

of lessons so our children know what is expected of them.  Sharing essential knowledge and skills with children 

ensures clarity and motivates children to reach their learning goals. Methods of assessment within lessons, 

particularly peer and self-assessment allow for success and mastery learning, bring all children along on the 

same learning journey. 

The monitoring arrangements vary depending on the subject in question. For example, the core subjects of 

reading, writing, maths and Science are formally monitored at three points throughout the year in each class 

and with a final grade reported at the end of the year. These are formally reported to the DfE in Year 2 and 

Year 6 using a combination of teacher assessment and formal assessment through assessments called the SATs. 

The foundation subjects are monitored by teacher assessment as they are covered and result in grades being 

given at two points throughout the year, with an overall grade at the end of the academic year based on that 

year’s monitoring. Attainment and progress are all reported to parents at the end of each term using the pupil 

progress postcards. Clear areas of assessment for the foundation subjects are highlighted on the sequence of 

learning documents referred to earlier which also detail how this assessment will take place. For example, this 

may be through a formal test of knowledge, an assessed practical task, a longer project comprising of various 

elements or a final piece assessment following a piece of work. This will be clearly detailed on the sequence of 

learning document.  Final judgements are made against essential knowledge and skills for each unit of work 

and children who are emerging and those that are exceeding are noted with the rest of the class meeting the 

expected standard, see example below: 



 
 

 

In addition to formal assessment monitoring of subjects, each subject has a subject leader who has responsibility 

for monitoring of that area. This monitoring is an ongoing process throughout each academic year and subject 

leaders are released each half term to carry this out. They record and evidence their findings in subject 

leadership files which detail all information relevant to their area. Monitoring tasks include, but are not limited 

to: lesson observations, book scrutiny, learning walks, performance data analysis, training and CPD, visiting 

partner schools within the MAT, whole school approach theme days, monitoring of planning, research of 

innovation, shadowing SLEs, feedback book scrutiny and many more.  

To quality assure this task, the Principal has termly meetings with subject leaders where they present their 

findings in relation to their area of responsibility highlighting the strengths in the teaching and learning of their 

subject, along with areas of development which have been identified. These areas of development may be easily 

remedied through quick and simple changes, such as through a change to timings of a school day for instance, 

however for more complex areas of development an action plan is produced by the subject leader with what 

the intended improvement is, what that this will look like within school, the steps and changes needed to bring 

about this change, and what impact this will have upon teaching and learning of the subject. It is at this meeting 

with the Principal that any extra resources which are needed to facilitate such change, such as funding, staff 

meeting time or extra expertise, can be arranged.  

The steps detailed above show the thorough and robust measures Boughton Heath Academy has put in place 

to ensure the monitoring of our curriculum is effective and purposeful. Figure 5 shows the monitoring of the 

curriculum in relation to formal assessment and reporting procedures which take place throughout each 

academic year within Boughton Heath Academy. 



 Autumn term Spring term Summer term 

EYFS September:  Reception Baseline Assessment 
December: Autumn teacher assessment against 
the prime and specific areas of learning stating if 
children are on track or if support is required for 
them to achieve the end of year goal. 

March: Spring teacher assessment against the 
prime and specific areas of learning stating if 
children are on track or if support is required for 
them to achieve the end of year goal. 

June:  EYFS Profile completed assessing children 
against all 17 early learning goals. 
July:  EYFS profile outcome reported to parents 
stating if they have or have not made a good 
level of development. 

Maths 
 

End of Unit assessments take place at the end of each unit of work.  Assessments are recorded on an automated system and complied for each area of 
mathematics; place value, number, measures, geometry and statistics. 
 

September: End of previous year data used as 
baseline of attainment.  
December: Autumn NFER test conducted. Data 
communicated to parents via pupil progress 
postcard. Progress and review meeting carried 
out with staff.   

March: Spring NFER test conducted. Data 
communicated to parents via pupil progress 
postcard. Progress and review meeting carried 
out with staff.   

May: Optional KS1 & Statutory KS2 SATs take 
place. 
June:  Y4 Multiplication tables check 
July: Summer NFER test conducted. Data 
communicated to parents via pupil progress 
postcard as overall end of year attainment. End of 
year progress and review meeting carried out 
with staff.   

Reading 
 

September: Baseline STAR test conducted. 
December: Autumn STAR test conducted. Data 

communicated to parents via pupil progress 

postcard. Progress and review meeting carried 

out with staff.   

March: Spring STAR test conducted. Data 

communicated to parents via pupil progress 

postcard. Progress and review meeting carried 

out with staff.   

May: Optional KS1 & Statutory KS2 SATs take 
place. 
June:  Y1 Phonics screening check 
July: Summer STAR test conducted. Data 
communicated to parents via pupil progress 
postcard as overall end of year attainment. End of 
year progress and review meeting carried out 
with staff.   

Writing 

 

September: End of previous year data used as 
baseline of attainment.  
October & December: In school and MAT 
moderation of all writing within year groups. 
Identification of working above, at, below for all 
children. Reported via pupil progress postcard in 
December as Autumn 2 grade. 
December: Progress and review carried out with 
staff.  

March: In school and MAT moderation of all 
writing within year groups. Identification of 
working above, at, below for all children. 
Reported via pupil progress postcard in March as 
Spring 2 grade.  

March: Progress and review carried out with 

staff. 

May: KS1 & KS2 SATs teacher assessment. 
July: In school and MAT moderation of all writing 
within year groups. Identification of working 
above, at, below for all children. Reported via 
pupil progress postcard in March as Summer 2 
grade. End of year progress and review meeting 
carried out with staff. 

Science 

 

December: Interim teacher assessment 
conducted. Information communicated to parents 
via pupil progress postcard.  

March: Interim teacher assessment conducted. 
Information communicated to parents via pupil 
progress postcard. 

May: KS1 & KS2 SATs teacher assessment. 
July: End of year teacher assessment conducted. 
Information communicated to parents via pupil 
progress postcard. 

Foundation subjects  
 

December: Interim teacher assessment for all 

taught foundation subjects communicated to 

parents via pupil progress postcard.    

March: Interim teacher assessment for all taught 

foundation subjects communicated to parents via 

pupil progress postcard.    

July: End of year assessment for all taught 

foundation subjects communicated to parents via 

pupil progress postcard.    

Figure 2: Calendar of formal monitoring of the curriculum and reporting arrangements



Reporting to parents occurs three times per year via pupil progress postcards as opposed to a summative report 

at the end of each academic year. This is also supplemented by two formal parents’ evening events on the 

Autumn term, to discuss how children have settled into school / a new year group; and at the end of the Spring 

term to discuss progress, attainment, behaviour and attitudes towards learning.  

We took the decision to provide termly progress postcards due to feedback from our parent community that an 

end of year report gave little to no opportunity for parents to address any issues raised regarding their child’s 

learning. By reporting at the end of each term, actions can be implemented to address any underperformance 

which may be occurring.  

The front and back of the postcard can be seen below, the cover changing each term. The format is described 

with the accompanying guide as shown at the bottom of the page. The only difference to the postcards are for 

reception, where the individual subjects are replaced with the early learning goals from the EYFS curriculum.  

     

 

 

 

 

 

    

A guide to understanding your child’s report: 

The report card contains information regarding your 

child’s effort and attainment for all the subjects they 

study in school. Grades are awarded by teachers and 

detail whether your child has met the end of year 

expected national standard in that subject. A full 

breakdown of what each descriptor means can be seen 

in the table to the right. Effort grades indicate the level 

of effort your child has been putting into subjects 

according to their teacher(s). This will be either requires 

improvement, good or outstanding. Teachers will detail 

how your child has progressed throughout the 

curriculum within their education through a comment, 

building on the comments which were given to parents 

in the autumn term postcard, alongside feedback which 

has been given during parents’ evenings. Each child has 

taken time for self-reflection with their teacher to review 

their year at school.  This is an important opportunity for 

children to reflect upon their achievements and to share 

what they want to work on more next academic year.  

Please take time to talk to your child about this self-

reflection report. 

 

Figure 3 Detailed explanation of all elements of the pupil progress postcard 

 

 

 



 
 

6. Curriculum environment 

Each year group has their own dedicated area for learning as well as a closed off area we refer to as a home 

bay. In line with our ambition and aims of providing a broad and balanced curriculum, yet one which offers 

children personal and emotional growth, the displays around school are child led and have a balance between 

working displays such as the history and geography journey of learning and completed work, reflecting the end 

points for a subject, for example art displays. 

Home bays should be neutral in colour to prevent overstimulation of the children and contain resources to help 

children learn such as: 

• spelling lists relevant for the particular class, 

• grammar and punctuation displays relevant for the particular class, 

• evidence of the books that have been and are being read by individual children, 

• maths resources to support and the current work being undertaken at the time. 

There will also be other displays throughout school, co-ordinated by different subject leaders and those with 

additional responsibilities throughout school such as school council and eco representatives, which reflect wider 

curriculum initiatives being undertaken throughout school. These may include, but are not limited to: 

• Working walls to support Pathways to Write and read units and washing lines for modelled writing, 

• No Outsiders week, 

• School council agenda, 

• School Values recognition display, 

• Displays to reflect the ethos of the school: ready, respectful and safe. 

    

Whole School Connected Curriculum                              Year Group Connected Curriculum display 

 



 
 

   

Writing Working Wall                                   School Values Recognition Display 

 

7. Teaching and Learning 

To ensure consistency and a high standard throughout school, we deliver lessons using a P -TARA approach. 

This is in line with Rosenshine's principles of instruction and aims to ensure our children can remember, articulate 

and demonstrate their learning more effectively. This approach is as follows: 

 

 



 
 

   
Figure 7 PTARA lesson approach model 

 

 

8. Feedback to facilitate teaching and learning 

In line with evidence from research carried out on behalf of the Education Endowment Foundation (EEF), we 

know how important feedback to learners is in creating a curriculum which fulfils its intended purpose and 

objectives.  In this way, when designing and creating our curriculum, we redesigned and fine-tuned our feedback 

policy to reflect changes we made to the way teaching and learning was carried out in Boughton Heath. We use 

a minimal marking approach to feedback, instead placing emphasis upon driving children’s learning forward 

through the use of targeted group and individual specifics within the subjects in which children are learning as 

will now be described. 

The simplest prescription for improving education must be ‘dollops of feedback.’  We believe teachers must find 

out how and why the child understands and misunderstands, and then decide what directions the student must 

take to improve.  When teachers seek, or at least are open to, feedback from students as to what students 

know, what they understand, where they make errors, when they have misconceptions, when they are not 

engaged—then teaching and learning can be synchronized and powerful. Feedback to teachers helps make 

learning visible.  

 

 

 

 

 

 

 

 

 

 



 
 

Assessment and Feedback Flowchart 
The flowchart gives clarification regarding where feedback to pupils will be offered during a lesson and is not solely 

focused on summative assessment (feedback given after the lesson has occurred): 

                                                          Why                                                                   How 

  

 
 

 
 
 

 
 

 
 

 
 
 

 
 

 
 

 
 
 

 
 

 
 
 

 
 

 
 

 
 
 

 
 

 
 

 
 
 

 
 

 
 
 

 
 

 
 

 

• Feedback is essential to letting children know what they have done well and where 

they have gone wrong. 
• Reviewing material taught strengthens their connections in the brain. 
• Building on prior knowledge is the key to learning new knowledge. 
 

 

• We should be constantly assessing children’s understanding of what is being learnt. 
• Only by asking questions can we ascertain pupil understanding. 
• Hands up will only cover those who already know. 

• Protocols such as lolly sticks, ask a friend, explain again, help me out, are key. 

 

 

• Does everyone understand? Are there any questions? Do we all know what we’re 

doing? All of these are weak, shallow and not giving any credence to the learning 
being undertaken. 

• Using protocols of questioning will ensure all learners can access and understand 

tasks. 
 

• Whole class, small group 

and individual feedback at 
the start of each lesson. 

• Having a thinking problem 

recovering yesterday’s 
learning. 

• Recapping with a small 
quiz. 

• Entry and exit tickets 
protocol. 

 

▪ Lolly sticks to ascertain a 

fair pool of questioning 
▪ Questions linked directly 

back to the learning target 

and success steps to 
embed understanding 

▪ Use of protocols to use 
questioning as a tool for 

whole class 
understanding.  

 

▪ Reviewing the learning 
undertaken using 

questioning. 
▪ Helicoptering the 

classroom and supporting 

learners as required. 
▪ Checking for 

understanding at regular 

points. 
▪ Peer and self-assessment 

processes. 
 

 

• You wouldn’t start a race until everyone was at the start line. 
• Only when our assessment for learning tells us that most children are ready should 

we move on. 

• This ensures those children who require support the most can receive it. 
 

 

• Regular checking for 
understanding 

• Ensuring learning targets 

and success steps are 
clear and sequential   

• Referring back to the 

learning targets regularly 
and using protocols to 
assess understanding 

against this. 
 

 



 
 

 
The flowchart above shows how opportunities for assessment inform feedback throughout lessons.  

We have minimised the about of physical marking teachers do and have a whole class feedback 
processes in place.  Instead of formally marking every pupil’s book, teachers make notes on feedback 
sheets ready to feedback at the start of the next lesson, in line with our PTARA approach.  Each subject 

has a feedback format where teachers make notes on:   

• pupils producing excellent work that can be shared as model of excellence,  

• pupils of concern 
• common misconceptions/errors 

• spellings, handwriting and presentation 

• concepts to re-teach or reinforce. 
 

Sample pages from feedback books: 

 

Writing feedback sheet 

 



 
 

 

Maths feedback sheet 

 

Example of a Wider Curriculum feedback sheet 



Maths feedback book guidance for teachers 
 

When reviewing the work children have done in their books, it is essential that errors and misconceptions 

are picked up on and addressed in order for children to overcome barriers to progression within their learning.  

When reviewing work within books and where mistakes are found, teachers should highlight the mistake by 

placing a dot. This should be done in blue ink and where necessary should be accompanied by a letter to 

indicate the type of error. This can be seen using the grid below: 

 
· 

Indicates the answer given is incorrect. Children should double check the answer 
and work backwards through any accompanying calculation to check for where this 

error may have arisen from. 

 
O 

Where the teacher feels a specific error within a calculation may be difficult to find, 
they may choose to circle that section of the question to assist the pupil in 

identifying it.  

 
V 

Indicates the teacher will give verbal feedback to the child regarding the work.  

 

Once work has been marked by the teacher, the pupil should be given time to go back and correct their work 

according to the feedback. This should be done in green pen to clearly differentiate between the work 

completed in lesson times and the work completed following feedback.  

Children should be given time to absorb feedback and act upon it in green pen at the end of lessons or the 

start of new lessons. Ideally, all children should be reaching the challenge and reflect stage of their Power 

Maths lesson activities, where they don’t, this time can be used to complete this to further consolidate the 

learning completed alongside any corrections that need to be made.  

Maths calculation policies 

There are different calculation policies for the different phases of school, reflecting the progression and range 

of strategies the children will be expected to use within each phase. Each calculation policy details the 

expectations of written methods for mathematical calculations throughout Boughton Heath and can be 

accessed by scanning the relevant link below: 

Power Maths Reception Calculation Policy 

 Power Maths KS1 Calculation Policy 

Power Maths LKS2 Calculation Policy 

Power Maths UKS2 Calculation Policy  

 

 

Marking Policy and codes 
We operate a different marking policy to other schools in the sense that we do not mark line for line the 

children’s work in books. Teachers should go through each piece of written work and address errors or areas 

for improvement, however there is no requirement for teachers to write a comment at the end of the piece of 

work. Instead they should use the start of lessons to give whole class, group and individual verbal feedback 

based off their findings from scrutinising work from the previous lesson.  

When reviewing work within books and where mistakes are found, teachers place a dot within the margin on 
the line the mistake is contained within. This should be accompanied by a letter to indicate the type of error. 
This can be seen using the grid below: 

https://www.boughtonheath.cheshire.sch.uk/serve_file/8222699
https://www.boughtonheath.cheshire.sch.uk/serve_file/8222702
https://www.boughtonheath.cheshire.sch.uk/serve_file/8222703
https://www.boughtonheath.cheshire.sch.uk/serve_file/8222701


 
 

 

 
· 

Indicates the presence of a spelling error of a known word within the line of work 

 
· Sp 

Indicates the presence of a spelling error within the line of written work 

 
· CL 

Indicates the presence of a capital letter error within the line of written work 

 
· Pt 

Indicates the presence of a punctuation error within the line of written work 

 
· Gr 

Indicates the presence of a grammatical error within the line of written work 

 
? 

Indicates a missing word on the written line or writing that doesn’t make sense 

 
HW 

Indicates poor letter formation or handwriting within the line of written work 

 
// 

Indicates the need for a new sentence of paragraph 

 
V 

Indicates the teacher will give verbal feedback to the child regarding the work. 

Where teachers want a child to focus on a certain area of improvement for the piece of work, this is 
identified on the whole class feedback sheet and shared at the start of the next lesson.  When the children 
receive their work following teacher scrutiny, they use the marking codes above to support them finding and 
correcting mistakes. They re-examine their work and correct errors in green pen. Where children are 
spelling words incorrectly, a sample (teacher selected) of these errors should be written out at the end of 
the piece of work for children to copy. These words should be copied 3 times in neat, cursive handwriting. 
Whilst these codes are to be used school wide, amendments should be made for the younger and older 
children in school in order to fully embed the feedback process and challenge all learners. These 
amendments are as follows: 

Year group Amendment allowance 

Years 1 & 2 

Where children may be unsure of the meaning of the marking codes above, 
further explanations can be added to the dotted corrections. For example, this 
could be by writing ‘Capital Letter’ as opposed to ‘CL’. Additionally, teachers 
may believe a child may struggle to locate an incorrectly spelt word in their 
work. In this case, teachers may underline the spelling error and write the 
correct spelling above it.  

Years 5 & 6 

To fully embed reflective practice from the children and to challenge learners, 
teachers may choose to simply dot errors in the margin without placing the 
accompanying marking code next to it. This should only be done where 
children are confident and able to locate the type and frequency of errors 
without this additional guidance. Where this ceases to be the case, teachers 
should return to the usual marking codes detailed above. 

 

9. Supporting our curriculum through behaviour 
One of our key curriculum aims is to develop children who are socially and morally aware, as well as ready, 

respectful and safe; following the ethos of the school. We interweave these qualities into our curriculum 

through a whole school adoption of our behaviour policy which follows a conscious discipline approach. 

Conscious Discipline is an evidence-based, trauma-informed approach. It is recognized by the Substance 

Abuse and Mental Health Administration’s (SAMHSA’s) National Registry of Evidence-based Programs and 

Practices (NREPP), and received high ratings in 8 of 10 categories in a Harvard analysis of the nation’s top 

25 social-emotional learning programs. The Harvard study’s authors say, “Conscious Discipline provides an 



 
 

array of behaviour management strategies and classroom structures that teachers can use to turn everyday 

situations into learning opportunities.” 

This non-shaming approach to discipline enables both teachers and learners to focus on the reasons behind 

poor behaviour choices as opposed to the punishment of them. In this way we are able to ‘praise in public, 

coach in private’ and remove the wasted time in disciplining children with shaming methods such as traffic 

lights and being sent to senior staff. Instead we focus time and resources on teaching children correct ways 

in which to behave and appropriate management and self-regulation strategies for times where children may 

be struggling physically and / or emotionally. Further details of our approach to behaviour management is 

detailed in the school behaviour policy which can be found on the policy page of the school website, or 

viewing this document electronically by clicking here. 

At Boughton Heath Academy, we understand the significance of fostering positive mental health and 

emotional well-being among our pupils and their families. Our goal is to cultivate an environment where 

discussions about mental health are encouraged, and empower our students to regulate their emotions 

effectively. Through the implementation of the Zones of Regulation curriculum, we seek to equip our pupils 

with the tools to recognise and manage their emotions, while enhancing their overall well-being. 

The Zones of Regulation program comprises various activities designed to develop self-regulation skills, also 

known as self-control, self-management, and impulse control. It involves achieving an optimal state of 

alertness, both physically and emotionally, depending on the situation. For instance, during a basketball 

game, a higher level of alertness is beneficial, whereas the same level would not be suitable in a library 

setting. 

This curriculum utilises four color-coded zones to help children identify and categorise their emotions. It also 

enhances their understanding of emotions, sensory needs, and thought patterns. Through this framework, 

children learn diverse strategies to manage their emotions according to the zone they're in. Moreover, the 

Zones of Regulation fosters self-awareness by helping children identify triggers, interpret facial expressions, 

develop problem-solving skills, and recognise the impact of their actions on others. 

10. Monitoring and review 

This policy is reviewed every three years by the Principal and the governing board. 

Any changes made to this policy will be communicated to all members of staff and relevant stakeholders. 

The scheduled review date for this policy is July 2024 

Appendices:  

To see the individual subject overviews containing progression and mapping documents click here

https://www.boughtonheath.cheshire.sch.uk/serve_file/19854019
https://www.boughtonheath.cheshire.sch.uk/page/subject-road-maps/122180


 


