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Through our high-quality music education we engage and inspire pupils to
develop a love of music and their talent as musicians, and so increase
their self-confidence, creativity and sense of achievement. As pupils
progress, they learn to appraise music, allowing them to compose, and to
listen to a wide genres of music.

Through our study of Music, we aim to ensure that all pupils:

» perform, listen to, review and evaluate music across a range of historical
periods, genres, styles and traditions, including the works of the great
composers and musicians.

» |learn to sing and to use their voices, to create and compose music on
their own and with others, have the opportunity to learn a musical
instrument, use technology appropriately and have the opportunity to
progress to the next level of musical excellence.

* understand and explore how music is created, produced and
communicated, including through the interrelated dimensions: pitch,
duration, dynamics, tempo, timbre, texture, structure and appropriate
musical notations.

Curriculum structure & sequencing

We structure our music curriculum at Boughton Heath using the Kapow Music
Scheme. This provides teachers with week-by-week lesson support and is ideal
as it supports both our musical and non-musical staff by providing excellent,
engaging music lessons with clear progression.

Content & concepts

The Kapow Music scheme allows children to be exposed to a diverse range of
music genres. Itis an integrated, practical, exploratory and child led approach to
musical learning. The interrelated dimensions of music weave through the units
to encourage the development of musical skills as the learning progresses
through listening and appraising, differing musical activities (including creating
and exploring) and performing.

Enrichment and personal development:

Musical enrichment occurs throughout the school in a variety of ways. Music
lessons (from external providers) are offered to children from Year 2 - 6 in a wide
range of instruments. Extra curricular clubs such as Choir offer children the
chance to express themselves through singing. Children have the opportunity to
take part in performances throughout the year including: Amasing, Christmas
Productions and Summer Concerts.

Assessment and next steps

Children are assessed throughout the half termly units against the knowledge
and skills provided by Kapow for each unit. Each term staff will then make a
teachers assessment based on the children's ability across the six different areas
to make a judgement about where they sit in reference to what has been
taught. Evidence will be collated in floor books throughout the units for teachers
to review.



Music in the Early Years Foundation Stage

Music in the Early Years Foundation Stage is important to develop
children’s confidence, communication and gross motor skills.

Whilst not a specific area of learning within the Early Years framework,
music and its associated learning and skills can be found across the
following areas;

« Communication and Language
* Physical Development
+ Expressive Arts and Design

At Boughton Heath we cover music as part of the holistic offer we make to
children across the 7 areas of learning, whilst also teaching music as a
discrete subject.

In order to promote consistency of education relating to music, we adopt
the same scheme used by the rest of the school to deliver music within
EYFS, specifically — Kapow Music. This introduces children to the concepts
of music and musical terminology in the earliest days of life at primary
school, which children then develop year after year with subsequent
learning.

It is ourintention for children within EYFS to develop a love of music as
subject, whilst also using music, song, rhyme and dance to support the

Links to Development Matters

Communication and Language

1. Understand how to listen carefully and why listening is important.

2. Listen carefully to rhymes and songs, paying attention to how they sound.

3. Learn rhymes, poems and songs.

Physical Development

1. Progress towards a more fluent style of moving, with developing control and grace.
2. Develop the overall body strength, co-ordination, balance and agility needed to engage
successfully with future physical education sessions and other physical disciplines
including dance, gymnastics, sport and swimming.

Expressive Arts and Design

a) Listen attentively, move to and talk about music, expressing their feelings and
responses.

b) Watch and talk about dance and performance art, expressing their feelings and
responses.

c) Sing in a group or-on their own, increasingly matching the pitch and following the
melody.

d) Explore and engage in music making and dance, performing solo orin groups.

Links to Early Learning Goals

Being Imaginative and Expressive Gross Motor Skills

.Invent, adapt and recount narratives and stories with

Reefs-and.heiCteagher dancing, hopping, skipping and climbing.

.Sing a range of well-known nursery rhymes and
songs;

.Move energetically, such as running, jumping,

Listening, attention and understanding

.Make comments about what they have heard and
ask questions to clarify their understanding,

effective teaching and learning of the wider EYFS curriculum also. .Perform songs, rhymes, poems and stories with

others, and — when appropriate — try to move in time
with music.



We are an inclusive school and as such, do not believe in narrowing the
curriculum for any learner. Our curriculum is designed with inclusion of all
at heart, and our curriculum intent is therefore the same for all children.

Music to take place within a larger space to provide less distraction and
more opportunity for engagement and concentration.

However we are mindful that there are an abundance of factors which
need to be considered in order for all learners to be able to access
learning according to their individual needs; perhaps none more so than
for those learners with Special Educational Needs and Disabilities (SEND).

Make regular references to relevant language throughout the lesson.

Therefore, whilst our curriculum intent is the same for all learners; our
implementation of the curriculum may well look different for different
groups of pupils. Teachers will plan, scaffold, challenge and embed
learning through activities which are amended to meet children’s needs -
we call this amended implementation. This is to ensure that our curriculum
can be met by all within an inclusive environment, mindful and responsive
to children’s needs.

Use partnered and turn based learning support to provide modelled
examples to children and provide collaborative learning opportunities.

Provide learners with targeted resources to support their learning and

We use guidance set out within the NASEN teacher handbook to assist us understanding such as visual aids.

in amending our implementation within Music. Examples of this, though not
an exhaustive list, can be seen to the right. Note, these are suggestions of
what may be implemented but all teachers will amend according to learner

need. Give children longer time on tasks and break instruction down into

more manageable steps to be followed - support by closer adult focus.

Same intent,

Sensory breaks to aid transition between physical education and other
learning times.

adapted implementation




Boughton Heath Academy Curriculum Road Map - Music
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Year group endpoints
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Year 2

Year 3

Year 4

Year 5

Year 6
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Dynamics, pitch &

A1: Exploring how to use our voice and bodies
to make sounds, experimenting with tempo and
dynamic when playing instruments and
identifying sounds in the environment.

A2: Learning about the music from a range of
cultural and religious celebrations, including
Diwali, Hanukkah, Kwanzaa and Christmas.

A1: To identify the difference between the pulse
and rhythm of a song and consolidate their
under through

listening and performing activities.

A2:To use bodies and instruments to listenand
respond to pieces of music with fastand slow
speeds; learn and perform a rhyme and a song
focusing on fastand slow.

A1:To use instruments to represent animals,
copying rhythms, learning a traditional
Ghanaian call and response song and
recognise simple notation, progressing to
creating call and response rhythms.

A2: To be iintroduced to the instruments of
the orchestra and practice identifying these
within a piece of music. To learn how different
characters can be represented by timbre,
how emotions can be represented by pitch
and how changes in tempo can convey action.

A1:To tell stories through ic, i i
music and considering the narrative it could
represent. Paying close attention to the
dynamics, pitch and tempo and how they
change; creating original compositions to match
an animation, building up layers of texture.

A2:To p their Learning
to keepin timeand work on musical notationand
rhythm, the unitfinishes with a group
performance of a song with actions.

A1:To explore the rainforest through music and
be introduced to new musical terms. They will
also use a mixture of body percussion and tuned
percussioninstruments as the childrencreate
their own rhythms of the rainforest, layer by
layer.

A2: To learn about the origin and features of rock
and roll music, pupils learn how to play the Hand
Jive and Rock Around the Clock, looking
specifically at a walking bass line, before

erforming a piece as a class.
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A1: To learnto identify the pitch and rhythm
of written notes and experiment with notating
their compositions, developing their

of staff

A2: To learnto identify the key features and
mood of Blues music and its importance and
purpose. They also getto grips withthe 12-
bar Blues and the Blues scale, and combine
these to create an improvised piece witha
familiar, repetitive backing.

A1: To develop greater accuracy in pitchand
control; identifying pitches within an octave
when singing and using knowledge of pitchto
develop confidence when singingin parts.

A2: To appraise the work of hn and
further developing improvisation and
composition skills.

Changes in
pitch, tempo,
dynamics

)il Eé'

Haiku music

South &
Wast Africa

8p1: Using their voices, bodies and instruments
to explore different types of transport, identify
and mimic transport sounds and interpret and
perform a simple score.

Sp2: Creating simple actions to songs, learning
how to move to a beatand expressing feelings
and i gl to music.

Sp1: Journey into the unknown and explore
under the sea through music, movement,
chanting and the playing of tuned percussion
instruments.

Sp2: To make links between music, sounds and
envir and use per vocal and
body sounds to represent calm or stormy seas.

Sp1: To learnto sing the song ‘Once a ManFell in
aWell’ and to play it using tuned percussion.
Using letter notation to write a melody.

Sp2: Todevelop k ledge and under
of d; ics, timbre, t d instr

Learning to compose and play motifs.

Sp1:To learn whatballads are, how to identify
their features and how to convey different
emotions when performing them. Carefully
selectvocabulary to describe a story, before
turning them into lyrics by incorporating rhyming
words and following the structure of a traditional
ballad.

Sp2: To revise key musu:al termlnology, playlng
and creating a
piece of music using layered melodies.

Sp1:To listen to changes in pitch, tempo and
dynamics and relate it to something tangible and
familiar. Linking to their geography learning, the

pupils represent different stages of the river

through vocal and percussive ostinatos,
culminating in a final group performance.

8p2:To usedescriptive vocabulary to createa
Haiku, putit to music and finally add percussion
sound effects to bring all elements together
before a final, group performance.

Sp1:To learn ‘Shosholoza’, a traditional South
African song, play the accompanying chords
using tuned percussion and learn to play the

djembe. They will also learn a traditional West

African drum and add some dance moves ready
to perform the songin its entirety.

8p2: To explore the associations between music,
sounds and colour; composing and performing
their own musical compositionto representHoli,
the Hindufestival of colour that celebrates the
beginning of spring and the triumph over good
and evil.

8p1: To explore and identify the characteristics
of film music, creating a compositionand
graphic score to perform alongside a film.

8p2: To explore the musical concept of theme
and variations and discover how rhythms can
‘translate’ onto different instruments.
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Composing and
performing

Su1:Learning aboutths four different groups of
instr abeatusingan
untuned instrument and performing a practised
song to a small audience.

Su2: A unitbased on traditional childrens’ tales
and songs, where pupils learn that music and
instruments can be used to convey moods or
representcharacters.

Su1: To be introduced to the concept of timbre;
learning different sounds can represent
characters and moments in a story. To explore
clapping to syllables of words before creating
rhythmic patterns to tell a familiar fairy tale.

Su2: To learn how to identify high and low notes
and to compose a simple tune, children
investigate how tempo changes help tell a story
and make music more exciting.

Su1: To create sounds to represent three
contrasting landscapes: seaside, countryside

and city.
Su2: To develop under ding of ]
and how timbre, dy and tempo
affectthe mood of a song.

Su1: Tolearn about ragtime style music,
traditional jazz and scat singing. Children create
a jazz motif using a swung rhythm.

8u2: To listento a range of rag and tal music,
identifying traditional instruments as well as
creating their own improvisations and
performing as a class.

Su1: To explore the music and culture of South
America, children are introduced to samba and
the sights and sounds of the carnival.

Su2: To draw upon their understanding of
repeating patterns in music, pupils are
introduced to the concept of motifs.

Su1:To learn about how dance music is created,
focusing particularly on the use of loops.

Su2: To be introduced to musical theatre,
learning how singing, acting and dancing can be
combined to give an overall performance.

8u1: To explore the music and composers of the
Baroque Period and investigate the structural
and stylistic features of their work.

8u2: create their very own leavers’ song
personal to their experiences as a class.




Music progression of skills 2023 — 24

Progression of Skills

Year 1

Year 2

Year 3

Year 4

Year 5

Year 6

Listening

Recognizing and understanding the
difference between pulse and rhythm.
*Understanding that different types of
sounde are called timbres.
*Recognising basic tempo, dynamic and
pitch changes

(fasterfalower, louderiguieter and
higherilower).

Describing the character, mood, or
“story” of music they listen to, both
verbally and through movemeant.
Describing the differences between two
pieces of music.

Expressing a basic opinion about music
(likeddizlike).

Liztening to and repeating short, simple
rhythmic patterns.

Listening and responding to other
performera by playing aa part of a group

Recognising timbre changes in music
they listen to.

Recognising structural features in music
they “listan to.

Listening to and recognizing
instrumentation.

*Beginning to use musical vocabulary to
describe music.

Identifying melodies that move in steps.
Listening to and repeating a short, simple
melody by ear_

Suggesting improvements to their cwn
and others" w

Dizcussing the stylistic featurea of
different genres, styles and traditions of
muaic uging musical vocabulary (Indian,
claasical, Chiness, Battle Songa, Ballads,
Jazz).

Underatanding that music from different
parts of the world has different features.
*Recognizing and explaining the changea
within a piece of music uaing musical
vocabulary.

*Describing the timbre., dynamic. and
textural details of a piece of muaic, both
verbally, and through movemsant.
Beginning to show an awareneas of
meatre.

*Beginning to uae musical vocabulary
(related to the inter-related dimensions of
music) when discussing improvements to
their own and others' work.
Underatanding that music from differeant
times has different features.

Recognizing the use and development of
miotifs in muaic.

*ldentifying gradual dynamic and tempo
changea within a piece of music.
Receanizing and discussing the stylistic
features of different genrea, styles and
traditions of music using musical
wocabulary (Samba, Rock and Roll).
Identifying common featurea between
differant genras, styles and traditions of
mugic.

*Recognizing. naming and explaining the
effect of the interrelated dimenaions of
muais.

*Identifying scaled dynamics
{crescendo/decrescendao) within a piece
of music.

*Uzing musical vocabulary to dizcuas the
purpoze of a piece of music.

*IIsing musical vocabulary (related to the
inter-related dimenaiona of music) when
dizcussing improvements to their own
and others’ work.

Recognizing and discussing the stylistic
features of different genres, styles and
traditions of music using musical
wocabulary.

*Recognizing and confidently discussing
the atylistic featurea of different genras,
styles and traditiona of muaic waing
musical vocabulary. {South African, West
African, Musical, Thestre, Blues, Dance
Remix.)

*Represanting the features of a piece of
music using graphic notation, and
colours, justifying their choicea with
reference to muaical vocabulary.
*Comparing. diacussing and evaluating
music using detailed musical vocabulary.
*Developing confidencs in using detailed
musical vocabulary (related to the
inter-related dimenaiona of music) to
dizcusa and evaluste their own and
othera” work.

Confidently discusaing the stylistic
features of differant genrea, styles and
traditions of music and explaining how
theze have developed over time

Dizcusaing musical eras in context,
identifying how they have influenced sach
other, and dizcusaing the impact of
different composers on the development
of musical stylea.

Recognizing and confidently dizscuasing
the stylistic featurea of muaic and relating
it to other aspeacts of the Arts (Pop art,
Film music).

*Represanting changea in pitch,
dynamice and texture using graphic
notation, justifying their choicea with
reference to musical vocabulary.
Identifying the way that features of a song
can complement one another te create a
coherent overall effect.

*Use musical vocabulary commectly when
describing and evaluating the features of
a piece of music.

Evaluating how the venue, occasion and
purpoze affects the way a piece of music
sounds.

*Confidently using detailed musical
vocabulary (related to the inter-related
dimensions of music) to discuas and
evaluate their own and others wark.
Dizcusaing muaical eras in context,
identifying how they have influenced sach
other, and discuaaing the impact of
different composers on the development
of musical styles

Composing

Selecting and creating short saquences
of zound with voices or instrumants to
repreaent a given idea or character
Combining instrumental and vocal scunds
within a given structure.

Creating simple melodiea using a few
noteg.

Choosing dynamica, tempo and timbre for
a piece of music.

Creating a simple graphic acore to
repreaent a compoaition.

Beginning to make improvements to their
work as auggested by the teacher

Selacting and creating longer seguences
of appropriate sounds with voices or
instruments to reprezent a given idea or
Character

*Succeasfully combining and layering
several instrumental and vocal patterna
within a given structura

Creating simple melodies from five or
more notes.

*Choosing appropriate dynamics, tempo
and timbre for a piece of music

Using latter name and graphic notation to

represent the details of their compoaition.

Beginning to suggest improvements to
their own work.

Composing a piece of music in a given
style with voices and inatruments (Battle
Song, Indian Clazsical, Jazz, Swing).
Combining melodi=s and rhythme to
composse a multi-layered composition in a
given style (pentatonic).

#Usging letter name and rhythmic notation
{graphic or staff). and key musical
vocabulary to label and record their
compositiona.

*Suggesting and implemeanting
improvemeanta to their own work, using
muaical vocabulary.

Composing a coherant piece of musicin a
given style with voices, bodies and
instruments.

Beginning to improvise musically within a
given style.

Developing melodies using rhythmic
wariation, tranzsposition, inversion, and
looping.

*Creating a piece of music with at least
four different layers and a clear structure.
*Using letter name, graphic and rhythmic
notation and key musical vocabulary to
label and record their compositions.
*Suggesting improvements to others”
wiork, using musical vocabulary

Composing a detailed piece of music from
a given atimulug with voices, bodies and
imstruments (Remix, Coloura, Stories,
Drrama).

Improvising coherently within a given
style.

*Combining rhythmic patterns (oatinato)
imto a multi-layered compoaition using all
the inter-related dimenalons of music to
add muszical intereat.

Using ataff notation to record rhythma
and melodias.

*Selecting, dizcusaing and refining
musical choices both alone and with
othera, using musical vocabulary with
confidence.

Suggesting and demonstrating
improvemsants to own and athers” work

Performing

Using their voices expreasively to speak
and chant.

Singing ahort aonga from memory,
maintaining the everall shape of the
mebody and keeping in time.

Maintaining the pulas (play on the beat)
uszing hands_snd tuned and untuned
instruments.

Copying back short rhythmic and melodic
phraaes on percuasion inatrumenta.
*Rezponding to simple musical
imstructions such a8 tempo and dynamic
changea as part of a class performance.
Performing from graphic notation.

Using their voices expressively when
singing, including the wse of basic
dynamics (boud and quist).

Simging short songa from memaory, with
melodic and riythmic accuracy.

Copying longer rhythmic patterns on
untuned percuasion instruments, keeping
a steady pulas.

*Performing expressively using dynamics
and timbre to alter sounds a3
appropriate.

Simging back short melodic patterns by
ear and playing short melodic patterns
from letter notation.

Simging aonga in a variety of musical
styles with accuracy and control,
demonstrating developing vocal
technigue.

Simging and playing in time with paera,
with some degree of accuracy and
awareness of their part in the group
performance.

*Performing from basic ataff notation,
incorporating rhythm and pitch and being
able to identify thase symbaols using
musical terminclogy

_*Singing longer songs in a variety of
muaical styles from memaory, with
accuracy, control, fluency and a
developing aense of expresaion including
control of subtle dynamic changes.
Singing and playing in time with peera
with accuracy and awarenese of their part
in tha group performance.

Playing melody parts on tuned
instruments with accuracy and contraol
and developing instrumental technigua.
Playing ayncopated riythms with
accuracy, control and fluency.

Improvising coherently and creatively
within a given style, incorporating given
featurea.

Composing a multi-layered piece of music
from a given stimulus with voices, bodies
and Imstruments.

Composing an original gong,
incarporating lyric writing. melody writing
and the compoaition of accompanying
features, within a given structura.
*Developing melodies using rhythmic
variation, transposition and changes in
dynamice, pitch and texture.

Recording own composition using
appropriate forms of notation andior
technology and incorporating.
*Conatructively critique their own and
others” work, using musical vocabulary.

Singing aonga in two or more parts, ina
variety of muaical stylea from memory,
with accuracy, fluency, contral and
axpression.

“Waorking as a group to parform a piece of
music, adjusting dynamica and pitch
according to a graphic score, keeping in
time with others and communicating with
the grouwp._

Performing with accuracy and fluency
from graphic and simple staff notation.
Playing a simple chord progreaszion with
accuracy and fluency.

Simging =onga in two or more secure
parts from memory, with accuracy,
fluency, control and expreasion.
*Working as a group to perform a piece of
muaic, adjusting the interrelated
dimensions of music as required, keeping
in time with others and communicating
with the group.

Parforming a solo or taking a leadership
role within a performance.

Parforming with accuracy and fluency
from graphic and staff notation and from
their own notation.

Performing by following a conductor's
cues and directions.




Year 1

Year 2

Year 3

Year 4

Year b

Year 6

Musical theory and understandi

Pitch

#  Toungdarstand that piRon maans how nigh or
low a note eownds.

* To undarstand that tuned' Instrumants play
mora than ona pitch of notag

*  Toknow that soma tunad NEtruments hava a
lwar ranga of pitohas and soma havae a
highar range of pitohas.

- To undarstand that a malody Is mada up from
high and iow pltohad notas played ong afier
thae othar, making a tuna

*  To know thattha group of piltones in a
wong Is called Its "key” and that a kay
decldes whethar a song sounds happy ar
wad.

*  Toknow that soma traditonal music
around tha world ks based on five-notes
oallad a ‘pantatonic” soale.

- To undarstand that a pantatonio malody
ueat onty tha flva notas COEG A

To knaw that 2 Dacs ling & tha Iosast
piich lina of notes in 2 pleos of musko, and
2 walking bassling (whare pattarns of
notas go up then down agaln} ls common
in rogk and roll.

To know that a glissande in music means
2 sliding affect played on Instrumants or
mada by your voloa.

To knaw that transposing” 3 mesaoy
maans ohanging s kay, making i highar
or lower pliched.

To undsrstand that a minor key (pitan)
‘02N ba usad to make musko ecund sad.
To undarstand that major ohords oraate a
bright, happy scund.

T knaw that a ‘bent note’ Is 3 nota that
varkag In it pitoh, ap tha pitoh may slida
up or down.

To undarstand that varying affeots oan ba
araated usdng only your vokoa, for
axampla by oRanging tha piton, dynamio
or tempo of the sownds mada

To knaw that tha Eaifa ayllabias
represent tha piiohes in an cotave.

To undarstand that ‘major’ kay signatures
uga nota plioches that cownd ohacrful and
upbaat

To undarsiand that ‘minor key
wignaturas ues nota pitohas that can
sugpaot cadnaos and tenolon.

Tao knaw that a mekody oan ba adaptod by
‘ohanging Ro pitah.

Duration

Ll To know that riiythm means a pattarn of kang
and short notes.

Ll To know that 'duration” means how long a
nota, phrase or whaola pleos of musdo lasts.

* To know that tha long and short sounds of a
epoken phrage oam ba reprasantad by a
rhythm_

. To know that differant notes have
diffarent durations, and that creichets
ara worth ana whals beat.

- To know that written mucic tolie you how
lang to play a nota for.

To know that combining differant
insfrumants playing differant rhythme
oraates layers of sound oallad ‘taxtura),
To know that playing ‘In tima" raguiras
playing tha notes for the corract duration
28 well as at the correct spead.

To knaow that a mot¥ in music oan ba a
repaatad rhythm

To knaw that “poly-rhythms" means many
diffarent rhythms played at onoa.

T knaw that tha duration of a note ar
phrasa In musio can be shown using a
repeatad symbod or tha sira of 2 gymbaol
an a graphio scors.

To undarsiand that all types of music
notation show note duration.

To undarstand that represanting beats of
wllanoe or “reste" In writtan muska o
important as it halps us play rythmes
aorreathy.

To knaw that a quaver ls worth haf a
baat, a orotohat ona whola beatand a
mirim two whola baats

Dynamics

- To know that dynamios maans how loud or
=aft & sound la.

*  Toundarstand that sounds oan be adapisd
to ahange thalr mood, & throwgh dynamics

- To know that dynamios can changa tha
wffent & ound has on the sudlenoa.

* T knaow that tha word 'crascando’ means
2 sound patting gradually loudar

To know that changing tha dymamice of a
muslocal phrasa or motif can chanpa tha
tatura of 3 pieos of musia

To undarstand that varying affeots oan ba
araated usdng only your vokoa, for
axampla by oRanging tha piton, dynamio
or tempo of the sownds mada.

To knaw that a mekody oan ba adaptod by
ahanging fu dynamios.

Tempo

*®  Toknow that tha "pulss’ |8 the sleady baat
that goes through musio.

* To know that tempo |s the soead of tha
muslo.

*  Toundarstand that tha tampo of a muskoal
phrasa can be changed to achlave a
diffarent affeot.

- To undarstand that tha pulea of musio can
ohanga.

*  Toknow that my voios, Dody and Ingtrumsanis
‘oan show fast and slow beats

Timbre

#  To know that playing in tme means all
parformens playing togaethar at the sama
» spaad

T knaw that playing in tme means all
parformens playing togaethar at the sama
spaad.

To undarsiand that a Glow 1mpo oan ba
used o maks music sownd sad.

To undarstand that varying affeots oan ba
areated using only your voboa, for
axampla by changing tha pitoh, dynamio
Or WmMpo of tha Sownds mads.

To knaw that a mekody 02n ba adapied by
ahanging fs dynamios, pitoh or tampo

* To know that 'timbra” means tha guality of a
wound; & that differant Inctrumants wouwld
wound diffarant playing a nots of tha sama
pitch.

* To know that my volos can oreata diffarant
timbros to holp tall a story

* T know that muskoal Instrumients oan ba
uged to oreaba real I sownd affeobs.

*® To undarsiand an instrumant aan ba
matohad to an animal noiss basad on s
tmbre.

* To undarstand that the timbra of instrements
played affect the mood and styla of a pleoe of
muslo

To know that grouping Instrumants
acoording to thalr imbra can oreata
oontrasting “textures” In musda.

To undarstand that both Instrumanis and
woloss can areats audls effacis that desoriba
eomething you 0an oea.

T undarstand that human voloss hava their
own individual imbre, and that thic can ba
adaptad by ueing the valoa in diffarant ways.

To knaw that timbra can also ba thought of
as 'tana colowur' and oan ba desoribed In
many ways ag wanm or aold, rich or bright

Tewture

Ll To know that musko has layers callad
Sterturae’.

Ll To know that a graphlo soore can show a
plotura of tha layars, or "taxtura’, of a placa
af musio.

. To know that many types of musso from
around tha world oonslet of more than one
layer of sound; for axampéa 2 tala" and ‘rag’
in traditional indian musio

To know that combining differant
instrumants and differant rhythms

whan wa oomposa 0an craate layers of
wound we call ‘taxtura’.

To undersiand that Rarmony means Dlaying
two notas at the sama tme, whioh usually
wound gocd togethar.

To undarsiand that a chord |s tha layering of
wavaral pltohas played atthae sama tima.

To know that poly-riythme means many
rhythme playad at onog.

To undarsiand that teedure oan be oreated
by adding or removing Instrumants In a placa
and can oreata tha affeot of dynamio
akangs.

To knaw that 3 "oounter-gubiect’ or "counter-
malody' provides oontrast to the main
malody.

To knaw that a oounter-melody lo diffarent to
harmany beoauss i usas a differant riythm
A5 Wil 35 COMDIGm antary notes.

T knaw that a ‘palyphonks’ taxtura maans
lots of individual melodles layerad togather,
likg I 3 canan.

Structure

#®  Toknow that & pleoe of mushs can have more
than ona seotion, &g a versed and a chorus

*  Toundarstand that structure means tha
arganisation of sounds within music, eg a
ohorus and varss patiern In a song

*  Toknow thatin a ballad, 2 stanza’ means a
Vared.

» To know that muska from different plaoes
often has difforant otruoctural faaturan, o
traditianal

. Chinsse musio ks based on the five-nota
paniaionic soak

To knaw that deoigeng tha Streatura of muslo
whan composing can help us oreata
interasting muslc with oontrasting sections.
An ogtinato is a musical pattarn that is
rensaban Over and over; 3 vooal astinato i a
patigrn creatad with your vokog.

To undarsiand that musical motis [repeating
patierns) ara usad as 2 bulding blcok In
many wall-known plecas of muslc

To knaw that & B0 18 3 rapedted rhythm oF
malody, and ls anothar word for ostinato.
T knaw that 12-bar Blues Is & seguencs of
1Z bars of muslc, mada up of threa diffarent
akards

To knaw that & ahord prograssion isa
waguanoe of chords that repeats throughout

a seng.

T knaw that & aanon s 3 musical struotura
ar "rare’ in wWhioh an apaning maledy s
imitaied by one or more parts ooming In ona
by ona.

T knaw that a ‘thema’ In musko s the malin
malody and that ‘variations' are whan thio
malody hao baon changad n ooma way.

To knaw that ground bass is a repeating
malody playsed on 3 bass nstrumsntin
Earocqua muslc.

Motation

- To undarsiand that music can be
reprasentad by ploturas or symbols

Ll To know that 'notation” means writing musio
down s0 that scmeona alea can play It

- | kmow that a graphio soore cam show a
plotura of tha struotura and | or taxtura of
musio

. To undarsiand that reading” musio maans
using how tha writtan note symbois look and
thalr position to know what notos to play

To know that “performancs diractions” are
words added to muslo notaton to tel tha
parformans how to play.

To knaow that simpla ploturas can be uead to
reprasent tha structura (organisation) of
mualz.

To undarsiand that in writtan g2 notation,
notas can go on or batwaen linas, and that
tha lines shaw tha pitch of the note.

To knaw that ‘graphio notation” means
writing muslc down using your choboe of
ploturas or symbols but ‘otaff notation®
Maans Muslo writien more formally on the
wpackal lines callad stavas'.

To knaw that chord progressions are
reoresgrted by muglc by Aoman numeralg




Assessment within Music

We place great emphasis on the importance of assessing children’s
knowledge, understanding and skillset within Music.

When assessing Music, it is first essential to clearly articulate two
important areas:

1. The specific endpoint for the unit being delivered,
2. The substantive and disciplinary knowledge to be taught to reach this
endpoint.

At Boughton Heath Academy, we have clearly mapped out all endpoints for
all the Music units to be delivered, before specifying what substantive and
disciplinary knowledge is to be taught within each unit to reach this
endpoint. It is this knowledge and understanding that we assess children
upon, believing accurate assessment can only be a reflection of what is
taught to children .

As an organisational tool, the breakdown of this is organised on a single
page as can be seen below; with-the essential knowledge for each lesson
being broken down :

Heath A Music
Autumn 2: Developing Singing Technique - The Vikings

Boughton Heath Academy: Music
Autumn 2: Tempo - Snail and Mouse

Making judgements - formative assessment

When delivering lessons; teachers record
notes, comments and reflections they feel
pertinent to the formative assessment of
their teaching and learning of Music,
recording these in their feedback files (see
right). Such feedback is then delivered at
the start of the following lesson, in order for
children to recap prior learning undertaken
before building upon this; as well as to give
them opportunities to address
misconceptions develop greater
understanding of concepts and what has
been taught.

With the unit endpoint in mind, teachers will form a summative assessment for each child
within a particular unit. This will be either, working towards / working at / working above

the expected standard.

Y4 Music: Autumn 2 Y8 Music: Autumn 2

Rock and Roll

We define what the expected standard is by listing the essential substantive and
disciplinary knowledge children should know in order to achieve this, also articulating
what would classify a pupil who may be working below / above this. Teachers record this
on a single page at the end of each unit, creating this summative judgement through a
culmination of their formative assessments and evidenced work within children’s books;
against this framework of what is to be taught.
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