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English curriculum intent

We believe the prominence of  the English language is undeniable in both 

education and society. Our aim is for all children to attain a high-quality 

education in English that equips pupils with the ability to express 

themselves verbally and in writing, facilitating effective communication of  

their thoughts and feelings. Furthermore, their adeptness in reading and 

listening enables seamless interactions with others. Especially through 

reading, our pupils are presented with opportunities for holistic growth- 

cultural, emotional, intellectual, social, and spiritual. In this developmental 

journey, literature assumes a pivotal role. Reading not only enables the 

acquisition of  knowledge but also the expansion of  existing understanding. 

Proficiency in all language skills is indispensable for complete 

participation in society. We aim for our pupils to attain fluency and 

confidence in speaking, reading, and writing in order to gain full societal 

engagement.

Implementation 
Curriculum structure & sequencing
We structure our English curriculum by using the National Curriculum. This allows all our 

children, in every year group, to have a full and in depth understanding of spoken 

language, reading, writing and spelling, punctuation and grammar. We use the Pathways 

to Write scheme to support planning and sequencing from Reception to Year 6.  For 

reading, from Reception to Year 3 we follow a guided reading approach following 

Floppy’s phonics and from Year 4 to Year 6 we follow a share reading approach using the 

Pathways to Read scheme.

Content & concepts 
Through using high-quality fiction and non-fiction texts, immersing children in vocabulary 

rich learning environments and high quality first teaching we develop reading fluency and 

comprehension with a focus on key reading strategies and skills; develop grammar and 

punctuation knowledge and understanding to use and apply across the wider curriculum; 

explore the writing structure and features of different genres, identify the purpose and 

audience; plan and write an initial piece of writing with a clear context and purpose 

before evaluating the effectiveness of writing by editing and redrafting. To develop 

writing skills, writing is modelled, shared and celebrated. Handwriting is taught 

regularly and high expectations of presentation and accuracy of written work is 

embedded not only in English lessons, but across the curriculum. In addition to daily 

English lessons, children excel in early reading through the use of the Floppy's Phonics 

programme from Early Years and through KS1 and Year 3 and continue to develop a 

range of reading skills.  This leads onto the use of the Accelerated Reader from Year 4 to 

Year 6.

Enrichment and personal development
At Boughton Heath, children have a range of enrichment opportunities. Pupils take part in 

public speaking competitions, World Book Day, themed writing projects such as No 

Outsiders.  Children’s love for reading is promoted through key stage assemblies, daily 

story time within classes and through book and story clubs.  Additionally we have an 

annual book fair which is well attended and profits are shared with the school to 

purchase new books for class libraries.

Assessment and next steps
We assess English in a variety of ways, giving pupils the opportunity to showcase their 

spoken language, reading and writing skills acquired.  Pupil’s are assessed within 

lessons and at the end of units. Within guided reading sessions and phonics lessons 

children are regularly assessed and any gaps in learning are addressed through targeted 

interventions.  From Year 2 to Year 6, children complete a termly computerised reading 

assessment (STAR).  Individual target cards ensure pupils received the required support 

to move forward.  Writing units teach skills, building in opportunities for independent 

writing which are assessed and lead to end of term judgements.  

Through our study of  English, we aim to ensure all pupils:

• read easily, fluently and with good understanding

• develop the habit of  reading widely and often, for both pleasure and 

information 

• acquire a wide vocabulary, an understanding of  grammar and knowledge 

of linguistic conventions for reading, writing and spoken language

• appreciate our rich and varied literary heritage 

• write clearly, accurately and coherently, adapting their language and 

style in and for a range of  contexts, purposes and audiences 

• use discussion in order to learn; they should be able to elaborate and 

explain clearly their understanding and ideas 

• are competent in the arts of  speaking and listening, making formal 

presentations, demonstrating to others and participating in debate.



English in Early Years Foundation Stage

In addition to the area of Literacy within the Early Years Foundation Stage, English 

forms important parts of various aspects of the EYFS framework. The very nature of 

English and it’s importance at an early age means that the skills children learn are 

prominent across all seven areas.  However, English is taught within the teaching 

and learning of the following areas of EYFS:

• Communication and Language,

• Literacy

Through the study of English in early years, the foundation for children's overall 

learning and development lies in the development of their spoken language. Early 

back-and-forth interactions serve as the building blocks for language and cognitive 

growth. The quality and quantity of conversations in a language-rich environment, 

where practitioners comment on and echo children's interests, play a crucial role. 

Actively engaging children in diverse reading experiences, including stories, non-

fiction, rhymes, and poems, and providing ample opportunities for them to use new 

words, fosters language development. Additionally, cultivating a love for reading, 

encompassing both language comprehension and word reading dimensions, is 

essential for a child's lifelong learning journey. Writing involves transcription 

(spelling and handwriting) and composition (articulating ideas and structuring them 

in speech, before writing).

Links to Development Matters (continued)

Links to Development Matters

Links to Early Learning Goals

Communication and Language
a) Understand how to listen carefully and why listening is important. 

b) Learn new vocabulary. 

c) Use new vocabulary through the day. 

d) Ask questions to find out more and to check they understand what has been said to them.

e) Articulate their ideas and thoughts in well-formed sentences. 

f) Connect one idea or action to another using a range of connectives. 

g) Describe events in some detail. 

h) Use talk to help work out problems and organise thinking and activities, and to explain how things work and 

why they might happen. 

i) Develop social phrases 

j) Engage in story times 

k) Listen to and talk about stories to build familiarity and understanding. 

l) Retell the story, once they have developed a deep familiarity with the text, some as exact repetition and some 

in their own words. 

m) Use new vocabulary in different contexts. 

n) Listen carefully to rhymes and songs, paying attention to how they sound. 

o) Learn rhymes, poems and songs. 

p) Engage in non-fiction books. 

q) Listen to and talk about selected non-fiction to develop a deep familiarity with new knowledge and vocabulary.

Literacy
a) Read individual letters by saying the sounds for them. 

b) Blend sounds into words, so that they can read short words made up of known letter– sound 

correspondences. 

c) Read some letter groups that each represent one sound and say sounds for them. 

d) Read a few common exception words matched to the school’s phonic programme. 

e) Read simple phrases and sentences made up of words with known letter–sound correspondences and, 

where necessary, a few exception words. 

f) Re-read these books to build up their confidence in word reading, their fluency and their understanding 

and enjoyment. 

g) Form lower-case and capital letters correctly. 

h) Spell words by identifying the sounds and then writing the sound with letter/s. 

i) Write short sentences with words with known sound-letter correspondences using a capital letter and full 

stop.

j)  Re-read what they have written to check that it makes sense.



Inclusion within English

We are an inclusive school and as such, do not believe in narrowing the 

curriculum for any learner. Our curriculum is designed with inclusion of  all 

at heart, and our curriculum intent is therefore the same for all children. 

However we are mindful that there are an abundance of  factors which 

need to be considered in order for all learners to be able to access 

learning according to their individual needs; perhaps none more so than 

for those learners with Special Educational Needs and Disabilities (SEND). 

Therefore, whilst our curriculum intent is the same for all learners; our 

implementation of  the curriculum may well look different for different 

groups of  pupils. Teachers will plan, scaffold, challenge and embed 

learning through activities which are adapted to meet children’s needs – 

we call this adapted implementation. This is to ensure that our curriculum 

can be met by all within an inclusive environment, mindful and responsive 

to children’s needs.

We use guidance set out within the NASEN teacher handbook to assist us 

in amending our implementation within English. Examples of  this, though 

not an exhaustive list, can be seen to the right. Note, these are suggestions 

of what may be implemented but all teachers will amend according to 

learner need.

Consistent use of resources, i.e., use of the same sound mats across all 

curriculum areas.

Reading books should match pupil’s phonic knowledge until they can 

read familiar words speedily and unfamiliar words accurately.

Phonics is taught discretely, daily. Further opportunities are provided 

every day for pupils to practice what they have been taught.

Follow a model writing, shared writing and finally independent writing 

system..

New vocabulary should be planned for and taught in context. Model 

using new words in a sentence and give learners time to practise them 

in context.

A working wall that is used and updated daily, alongside lessons that 

includes HFWs, GPCs, key skills, and new vocabulary.

Same intent,

adapted implementation



English Curriculum: Spoken Language
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English Curriculum: Reading

We believe fluent readers (see model below) can read accurately, at an appropriate 

speed without great effort (automaticity), and with appropriate stress and intonation 

(prosody). A fluent reading style can support comprehension because pupils’ limited 

cognitive resources are freed from focusing on word recognition and can be redirected 

towards comprehending the text. For this reason, fluency is a bridge from word 

recognition to comprehension. The goal of teaching reading is to enable children to 

comprehend written texts. To do this, pupils need to build both word reading and 

language comprehension skills. The ‘reading comprehension house’ (see right) 

illustrates that word reading and language comprehension are underpinned by a number 

of other building blocks of reading. These component parts build on one another and 

connect together as children learn to read. The left-hand side of the house illustrates that 

to become proficient at word reading, children need to build an awareness of the sound 

structures of language (phonological awareness) and knowledge of how language is 

represented in writing (print knowledge). This will support pupils to learn how to decode: 

translating written words into the sounds of spoken language. Skilled readers begin to 

recognise some full words automatically after repeated encounters with them and learn 

to read with fluency. The right-hand side of the house illustrates that to build strong 

language comprehension skills, pupils need to develop an understanding of grammar and 

syntax and build up a wide-ranging vocabulary. They will also need to learn how to make 

inferences (using information in a text to understand things that are implied rather than 

explicitly stated) and monitor their own comprehension as they read. Additionally, pupils 

need to learn about different text structures and genres.



English Curriculum: Reading 

Guided Reading

Guided Reading is introduced in reception once children are secure on the 

code in books 1-2. Sessions take place in small groups and involve a walk 

through book followed by individual reading whilst the teacher listens 

in. Teachers follow the reading skills progression documents for their year 

group to plan comprehension questions.  Teachers record how each child has 

read and answered questions in their feedback book which informs 

assessment judgements. Children practise reading their guided reading book 

frequently with focused activities, related to the book, throughout the week 

when they are not part of  a guided reading session.

Shared Reading

Once children enter Year Four they take part in shared reading sessions 

planned using The Literacy Company’s Pathways to Read. One whole class 

shared reading lesson is taught per week with time after that lesson for a 

more bespoke grouped read with a smaller number of  pupils. In the shared 

and grouped read, there is a clear teaching focus with the opportunity to 

master key reading skills in the session and other sessions in the half  term. 

The teacher is able to bespoke the grouped sessions to meet the needs of  

children’s reading abilities to ensure progress. There are follow on reading 

tasks to enable pupils to evidence the skills they have mastered 

independently.

Love for Reading

We aim to create a love of  reading. We want children to read for enjoyment, 

understanding and knowledge.  Therefore we encourage children to develop 

their own preference for books and share and recommend the books that 

they read. Alongside books that are matched to phonic and reading ability, 

children take home love for reading books that they chosen themselves.  

Parents and carers may have to support children to read these or even read 

these books to them.  We believe it is important that children develop 

independence and curiosity for books. 

Home reading

Children in Reception to Year 3 take books matched to their phonic 

knowledge following the coloured book band systems.  From Year 4, all 

pupils who are ready, are placed on the Accelerated Reader programme and 

regularly assessed so the books they are reading are matched to their ZPD 

range which corresponds to their reading ability.

Phonics 

Fundamentally, reading requires two skills; word reading and 

comprehension. We begin to develop ‘Word reading’ through Floppy’s 

Phonics as a whole school approach.  We deliver a mastery approach where 

children keep up with the programme of  study and regular assessment 

identifies any children who require additional interventions.  Phonemes 

studied are shared with parents on See Saw each week who can then 

practice and gain involvement in their child’s journey of  learning to read.



English Curriculum: Phonics
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English Curriculum: Handwriting 

Handwriting

Handwriting is a skill which, like reading and spelling, affects 

written communication across the curriculum. Children must 

be able to write with ease, speed and legibility. Cursive 

handwriting teaches children to join letters and words as a 

series of  flowing movements and patterns. The development 

of  this fluid style when mastered allows children to apply 

their energy into the content of  their writing as opposed to 

the formation of  the letters themselves. Handwriting skills are 

taught regularly and systematically throughout the school.  

We follow the four stages of  handwriting described to the 

right.  Children begin in Reception mark making, learning the 

shapes and lines, pushes and pulls of  the pencil needed to 

form letters.  Pupils learn to sit correctly at the table and 

develop a tripod grip.  At stage two, children learn to form all 

lower case and capital letters correctly in addition to number 

formation.  Children then learn the lead in lines, horizontal 

and vertical joins at stage three.  Finally, at stage four, we are 

looking for children confidently and fluently joining their 

handwriting across the curriculum.



English Curriculum: Writing 

Writing

We use Pathways to Write to drive our writing curriculum. This aligns 

with Pathways to Read ensuring meaningful links for our pupils with texts  that 

are used across Literacy, Humanities and Science.

Children learn about the purpose, structure and language features of  a variety 

of writing genres.  The teaching of  writing and use of  compositional skills are 

grounded in a rich experience of  reading and reflecting on quality written 

texts. The texts are often used as models for writing. When appropriate, cross-

curricular links are made.

Children are given regular opportunities for telling, retelling and refining texts 

as a preparation for writing. We encourage the process of  planning, saying, 

writing, checking and editing writing.

Planned teaching sequences include shared, guided and independent writing. 

We prepare children for the transition from shared to independent writing by 

use of  teacher demonstrations-‘modelling’ writing, teacher scribing and 

supported composition.

Extended writing opportunities are regularly planned for across the 

curriculum. This encourages the children to be creative and flexible with their 

writing skills, applying what has previously been taught; e.g. writing an 

explanation of  how a volcano erupts.

Pathways to Write follows a mastery approach to learning with 3 keys: 

Gateway, Mastery and Feature.

Gateway keys are the skills that should have been previously taught.

Mastery keys are the main skills that will be focused on throughout the unit. 

Feature keys are the features of  the writing genre that is the outcome for each 

unit. Each set of  Feature keys has the same structure –vocabulary of  the 

genre, how sentences and tenses are used and the overall structure of  each 

one.

Spoken Language

Literacy lessons are driven by a focused text. Within lessons, speaking 

and listening activities are planned in; this could be through questions 

and answers, discussions – using techniques such as a debate, which 

allow children to think about different perspectives, or to think about 

reasons behind events in a text. Additionally, drama activities are used 

which allow children to explore thoughts and feelings of  a character. 

Speaking and listening tasks are planned throughout and within lessons 

to maximise pupil engagement and to encourage deep thought and 

preparation which feed into children’s written work. 

Spelling, Punctuation and Grammar (SPAG)

Spelling, Punctuation and Grammar strategies are taught explicitly once 

a week in addition to the spelling lessons and SPAG incorporated into 

literacy lessons. Pupils are taught key rules and strategies with 

opportunities to analyse how other writers have applied these skills to 

model texts and extracts in order for our pupils to apply these skills 

independently and effectively to their own writing. Pupils are taught to 

recognise which strategies they can use to improve their own spelling. 

They are encouraged to apply learnt strategies to their independent 

writing.

In Reception and KS1, children learn spelling largely through their daily 

phonic sessions.  In KS2 children are taught spelling through discrete 

sessions each week, following the Pathways to Spell scheme. The 

teaching and learning of  grammar and punctuation is embedded within 

the English teaching sequence.  This means, grammar and punctuation 

skills and knowledge are built into a sequence of  preparatory work which 

is then applied within longer pieces of  writing during the teaching 

sequence. As they become more confident, children are encouraged to 

check spellings using a dictionary and to expand their vocabulary using a 

thesaurus.



Boughton Heath Academy Curriculum Road Map - Writing
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Year 
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Year 

1

Year 

2

Year 

3
Year 

4

Year 

5

Year 

6

Drawing 

xxxxxx

Lost and Found

Nibbles the Book 

Monster

The Lion Inside

The Curious Case of 

the Missing 

Mammoth

Toys in Space

Goldilocks and just 

the One Bear

Troll Swap

The Owl who was 

Afraid of the Dark

The Dragon 

Machine

Major Glad Major 

Dizzy

The Last Wolf

Sky Chasers

Seal Surfer

Winter’s Child

Stone Age Boy

Big Blue Whale

Journey

Zerrafa

Giraffa

Queen of the Falls

The Lost Happy 

Endings

Arthur and the 

Golden Rope

The Darkest Dark

The Paperbag 

Prince

The Hunter

Gorilla

Leon and the Place

Between
Escape from 

Pompeii

When the Giant

Stirred

Where the Forest 

Meets the Sea

Blue John

Star of Fear, 

Star of Hope

Can we save the 

tiger?

The Selfish Giant

Island

Jemmy Button

Grandad’s Secret

Giant

Manfish
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English Curriculum: Writing Progression of Skills



Assessment within Phonics

We place great emphasis on the importance of  assessing children’s 

knowledge, understanding and skillset within Phonics. 

Teachers observe and work with the children on a daily basis, assessing 

their developing knowledge and skills as a natural part of  their teaching.

Letter/s-sound Correspondences assessment sheets are used for ongoing 

assessment of  letter/s-sound correspondences. They are designed to 

record each child’s code knowledge from print-to-sound (reading sub-skill) 

and sound-to-print (spelling sub-skill) after each couple of  books at each 

level. 

Reading and Spelling assessment sheets are used to assess the children’s 

progress in both reading and spelling. These assessments are used to 

provide baseline early assessments; for periodic snapshots across whole 

classes; for assessing each child diagnostically on code knowledge, 

capacity to blend and spell, and the comprehension of  discrete words, at 

various points in the teaching programme. Use of  the tests will inform 

teachers to the needs of  individual children and show progress over time. 

Making judgements – formative assessment 

When delivering lessons; teachers record 

notes, comments and reflections they feel 

pertinent to the formative assessment of 

their teaching and learning of Phonics, 

recording these in their feedback files (see 

right). Such feedback is then delivered at 

the start of the following lesson, in order for 

children to recap prior learning undertaken 

before building upon this; as well as to give 

them opportunities to address 

misconceptions develop greater 

understanding of concepts and what has 

been taught. 

Making judgements – summative assessment 

With the end of phase assessment in mind, teachers will form a summative assessment 

for each child within a particular phase. This will be combined and inform teachers when 

making their reading judgement for each child.

In the summer term of Year One, children will take part in a phonics screen. This check 

confirms that all children have learned phonic decoding to an age-appropriate standard. 

Children who have not reached this level receive extra support to ensure they can 

improve their decoding skills, and will then have the opportunity to retake the phonics 

screening check in Year Two.



Assessment within Reading

We place great emphasis on the importance of  assessing children’s 

knowledge, understanding and skillset within Reading. 

When assessing Reading, it is first essential to clearly articulate two 

important areas:

1. Word reading and within this we assess accuracy, automaticity and 

prosody.

2. Language comprehension, including understanding of  grammar, syntax 

and vocabulary.

At Boughton Heath Academy, we follow the national curriculum and use 

these statements within each year group to assess. Each half  term 

teachers focus on a group of  learning targets and build a picture of  each 

child’s performance against these targets.

Making judgements – formative assessment 

When delivering lessons; teachers record 

notes, comments and reflections they feel 

pertinent to the formative assessment of 

their teaching and learning of Reading, 

recording these in their feedback files (see 

right). Such feedback is then delivered at 

the start of the following lesson, in order for 

children to recap prior learning undertaken 

before building upon this; as well as to give 

them opportunities to address 

misconceptions develop greater 

understanding of concepts and what has 

been taught. 

Making judgements – summative assessment 

With the half term’s learning targets in mind, teachers will form a summative assessment 

for each child at the end of each half term. This will be either, working towards / working 

at / working above the expected standard. 

Children will complete a Star assessment test at the end of each term which will give 

them a standardised score.  A triangulation of this result alongside end of half term 

assessments and pupil’s work during reading lessons is used by teachers to make a 

judgement at the end of each term for each child.



Assessment within Writing

We place great emphasis on the importance of  assessing children’s 

knowledge, understanding and skillset within Writing. 

When assessing Writing, it is first essential to clearly articulate the  

important areas to assess:

At Key Stage One:

1. Composition, including planning, drafting, evaluating, editing, 

proofreading, applying vocabulary, grammar and punctuation.

2. Transcription, including spelling and handwriting.

At Key Stage Two:

1. Composition, including planning, drafting, evaluating, editing, 

proofreading, structuring and organising texts, applying vocabulary, 

grammar and punctuation.

2. Transcription, including spelling and handwriting.

Making judgements – formative assessment 

When delivering lessons; teachers record 

notes, comments and reflections they feel 

pertinent to the formative assessment of 

their teaching and learning of Writing, 

recording these in their feedback files (see 

right). Such feedback is then delivered at 

the start of the following lesson, in order for 

children to recap prior learning undertaken 

before building upon this; as well as to give 

them opportunities to address 

misconceptions develop greater 

understanding of concepts and what has 

been taught. 

Making judgements – summative assessment 

With the half term’s learning 

targets in mind, teachers will form 

a summative assessment for each 

child at the end of each half term. 

This will be either, working 

towards / working at / working 

above the expected standard. 

At the end of each term children’s 

writing will be assessed using 

independent pieces of writing and 

they will be given a judgement on a 

ranked list, see example opposite.  

This gives a clear picture of 

children’s progress throughout the 

year.

At Boughton Heath Academy, we 

follow the national curriculum and 

use these statements within each 

year group to assess. Each half  

term teachers focus on a group of  

learning targets and build a picture 

of  each child’s performance 

against these targets.  Children 

have their own target card with an 

additional personalised target.
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